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Comparison between Yoshi's and Kathy's Teaching 8_E 7 .
momferences S n
between Yoshi's and Kathy's styles of teaching. While @1 goes
through his le s in a more or less "lockstep” fashion, mostly fol-
lowing the text, Kathy designs her own lessons and brings innovative
ideas into her teachin&oﬂji follows a course program in which he
y leads into a topic with a tape, followed by a reading selection, com-
~~  prehension questions, another reading, and discussion questions. He

rarely breaks from the step-by-step progression in the course text,

even when he senses the students are not showing interest or com-

prehending the content. He does his hest to explai*n the meaning of

the text, but he does not break fromit. ' doed’ f&¥engage the stu-

. dents in negotiating the meaning of the text with him or each other.
%“‘i& is the center of the lesson and all instruction, He feels secure in

having the text to follow, and although at some level he senses that

his lessons could be’greatly diffexent, 4 does not break away from

his lockstep of teaching. Zﬁ Sesw-7

@ In contrdst, Kathy doesn't seem to rely on one way of teaching.

Rather than making herself the center of attention, she consciously
“‘“glooks for ways to make the class a community of learners in which
students feel free to communicate with each other in English, to ask
her and classmates real questions, and to assume some of the respon-
sibility for their own learning. ﬁl\@?s trying to focus the learning on
the students. : :

In recognizing these differences, it is worth askinyﬂhy Kathy
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What Factors Are .Central to Teacher Self-Degvelopment?

Several factors affect teacher self-developmen(. First, there is no
doubt that development take It takes time to observe interac-
tion in our own classrooms and to visit other teachers' classes, as
well as to write in a journal and to talk to others about teaching. Pre~.
service teachers have an advantage in that the time factor is built
into the teacher education program. Teachers in in-service programs
or those working independently on their development have less time.
Nonetheless, teachers who believe that development is important
need to make a commitment to devote time to their development.

In addition, for teachers who are in the first few years of their
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teaching career, time is needed to work through ‘gltages in their devel-
opment.! Kathy, for example, apparently allowed herself to work
through these stages. She was not always confident or able to create
and re-create relevant, interesting lessons for the students. The
developmental stages of a teacher include going from being depend-
ent on outside sources (such as supervisors and the textbook) and
concerned with self-survival (“What do I do tomorrow in class?”) and
with what kinds of techniques to use, to being concerned with stu-
ent learning and able to make informed teaching decisions.

7. ) [Second, development requires an gfigoingyommitment) Develop-
ment teaching is not something to do only in a teacher education
program or at the beginning of a teaching career. Rather, even the
most experienced teacher can learn new things about teaching, and
development is enhanced when the teacher makes a commitment to
ongoing development. For example, although many would call
Kathy's teaching skills developed, she continues to think about her
teaching and its consequences on students, especially about creating
a more learner-centered classroom that engages students in learning

to be communicatively competent in English. .
@ Third, development is enhanced through p@wmn
teachers recognize problems and work at solving them, theycan dis-
cover new ways to teach and discover more about about their role as
a teacher. For example, Kathy's exploration into getting the class
started quickly and her interest in getting students to use more

English in class indicate that she continues to generate ways to solve

— perceived problems in her teaching. 0
W, Fourth, development is also enhanced through exploration for

exploration’s sake. Teachers can, indeed, discover much by exploring
simply to explore, not just to solve a problem. Such exploration can
be based on pure interest—for example, trying an approach that is
the opposite of one you love simply to see what happens, or trying a
new approach/technique simply because it sounds interesting.?
5 Fifth, deve t is enhanced by paying attention to and reviewing
the basics of (EFL/ESD)teaching. Although Kathy's introduction to the
basics began during her Peace Corps training, she has continued to
study ways to create opportunities for students to interact in English;
ways to manage classroom behavior; and materials and media used to
teach EFL. In addition, she undoubtedly considered ways to teach dif-
erent skills, such as reading, writing, listening, and speaking.
‘Sixth, development is enhanced by Searching out opportunities' to
develop. It turns out that Kathy talks with other teachers about
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teaching; she reads about teaching; she attends teaching seminars and
workshops; and she participates in other activities that give her chances
to reflect on her teaching and see new teaching possibilities. In other
words, when we, as teachers, teach lessons in different settings, read
about teaching, observe our own and others' teaching, write about
teaching, and talk about teaching issues and problems, we are provided
with opportunities to raise new questions about our teaching, as well as
ways to search for answers to these questions. The more activities we
experience related to teaching, and the more questions and answers we

can come up with through this ongoing process, the more chances we". |
O (jve to develop our teaching beliefs and practices.?

—Seventh, _self:development of teaching beliefs and practices

equlres the _‘ggperanon of others"? It takes others who are willing to
observe 1 us, listen to us, and talk with us about our teaching. We need
administrators, students, other teachers, and friends to help us succeed
with our development. Without their cooperation, self-development is

very difficult as there is neither any source for feedback nor any stim-
ulus for ideas.



Another way to explore our teaching as language teachers is to learn
another language., Bailey, Curtis, and Nunan 10 point out several
advantages to doing this: First, we can better understand the chal-
lenges that the learners face. Second, we can gain more insight into
understanding language. Third, by assuming the role of learner, we can
gain insight into ways of teaching that seem to work and don't work, at
least within our language learning setting.
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(j- Attend professional conferences.

_ - Establish’ a mentoring relationship.

f_-\Put together a teaching po:tfoho Pty
'earn another Ianguage —

Do action research. -

Do_ self-observatlon s

Observe other teachers

_..f-.-"l'alk ‘with other taachers

@_' Keep a teacher ]ournal '

Readq;;(rna@an books-about teachmg and learnmg.
Read cher narratives. remerd D T




ach while Collecting
~Samples of Teaching
~ ‘Audio- or Videotape
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5 s Generate Changes - Analyze Interaction
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¢ /-‘E‘! e Plan a calculated change. o Listen to/view tape. @ 2 /t\-
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" Reflection and Interpretation .
Am | providing chances for students to learn English?
Do | block students from learning English?
What are my beliefs about teaching?
Are my teaching practices consistent with these beliefs?
Do | do what I think | do in the classroom?
Are there any issues of self | need to address?
Am | facing my teaching self?




@Analyzing the Samples of Teaching
The second stage is to analyze the collected samples of teaching, and
analysis also depénds on the objective of your exploration. For exam-
ple,-if"you are interested in knowing the number of questions you
ask, you can listen to or view_the tape and tallyyeach-quéstion you
ask, as well as(jot down examples of actual questions. You can do the
same thing for the-number of errors you tréat, the number of times
students speak English or their native language, and the seconds you
wait for students to answer a question. '
A second way to.analyze the collection of teaching, samples is to
mak& Short transcripts from the .audio-.or. videotapes. Again, ‘what
. “you'decide to transcribe depends mainly, on the focus of your explo-
~ rationf For example, if you are interested in learning how you treat
anguage errors, you might make and study short transcripts of the
times errors are treated. If your interest is on learning about the
accuracy of the students’ language during group work, you can tran-
scribe and study short sections of interaction among students during
group work activities. A further step you can take in analyzing inter-
action is to code a transcript with a category system. Although I do
not directly discuss such systems in this book, I recommend two:
Communicative Orientation of Language Teaching (COLT) and Foci
on Communications Used in Settings (FOCUS).20
While it is possible to have a particular focus when collecting
and analyzing these descriptions, it is also possible to do the oppo-
site, which I like to call pure exploration. Such exploration does not
focus on a.specific observation objective, but begins with an
empty mind. For example, it is possible to tape a class and view
the tape, and while doing this, make one-minute transcripts of
classroom interaction five, ten, and 20 minutes into the class.
These transcripts could then be studied simply to monitor what is
happening and when. I think of such exploration as being similar
to going for a walk. Usually we have objectives when going for a
walk, such as walking to the bank or the grocery store. However,
sometimes we can simply take a walk, randomly taking side




About a quarter of the world's population is already fluent or com-
petent in English, and this figure is growing—in the early 2000s
that means around 1.5 billion people. No other language can
match that growth. Even Chinese, found in eight different spoken
languages, but unified by a common writing system, is known to
“‘only” some 1.1 billion.

;/ —Crystal 2003, 6
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EFL and ESL
Teaching Settings

e What is an EFL teaching setting? What is an ESL
teaching setting? Why are these two terms, EFL and ESL,
not always adequate to describe English teaching

CP settings?
: ’L e What are examples of EFL and ESL teaching settings?
7LCP 5 « How are different teaching settings woven into this book?..;)(

What Is an EFL Teaching Setting?

What Is an ESL Teaching Setting? /
Why Are These Two Terms, EFL and ESL, Not Always

Adequate to Describe English Teaching Settings?
@:sﬁ% gc:onym for English as a Forelgn Language and is studiea

by people who lwe in laces where Eng is not a first language/
such as m an YESL is an acronym for
English as a Second Lanua ge_People w

languages, such a i hmes‘ or Swahili as their first2
of pative |anNSkade.
39




